ENGLIT 2500:  Seminar in Pedagogy

Fall 2003









M 6:00-8:50
CL 501
Prof. Jim Seitz


Prof. Eric Clarke

Office:  517B Cathedral

529D Cathedral

Phone:  624.6521

624.2976

Email:  seitz@pitt.edu

eclarke@pitt.edu
Office hours:  T 2-3 & by appt.
MW 2-3 & by appt.
Required Texts

Books

Sharon Crowley, Composition in the University:  Historical and Polemical Essays
Elizabeth Ellsworth, Teaching Positions:  Difference, Pedagogy, and the Power of Address
Gerald Graff, Clueless in Academe

Richard Hugo, The Triggering Town:  Lectures and Essays on Poetry and Writing
Paul Kameen, Writing/Teaching:  Essays toward a Rhetoric of Pedagogy
Plato, Selected Dialogues of Plato
Peter J. Rabinowitz & Michael W. Smith, Authorizing Readers:  Resistance and Respect in the Teaching of Literature
Bill Readings, The University in Ruins
James F. Slevin, Introducing English:  Essays in the Intellectual Work of Composition
Photocopies on reserve in the Crow Room (indicated by an asterisk*)

*David Bartholomae, “Inventing the University”
*Kay Halasek, “Redefining the Student Writer”
*Martha Bowden, “Teacher and Scholar:  Reconciling Literature and Composition”
*Marilyn Rye, “Using Composition Strategies in the Literature Classroom to Develop ‘Critical Readers’ and ‘Critical Relativism”
*Min-Zhan Lu, “Teaching Literature:  Indoctrination vs. Dialectics”

*Yun Lee Too, “Introduction:  Socratizing Pedagogy,” “The Pedagogical Contract,” “Teaching Out of Context” and “The Ends of Pedagogy”

*John Brereton, selections from The Origins of Composition Studies
*Gauri Viswanathan, “Introduction,”  chaps. 1, 6, 7
*Richard Miller, “Thinking with Students:  Deliberations on the History of Educational Reform.”
*John Henry, Cardinal Newman, “What Is a University?”
*Evelyn Pezzulich, “Shifting Paradigms:  The Reemergence of Literary Texts in Composition Classrooms”
*Steven Frye & Eric Carl  Link, “Academic Writing and the Humanities:  An Option for Literature-Trained PhDs”

*Robert Scholes, “A Flock of Cultures—A Trivial Proposal”

Course Description

This is a required course for all new TAs, as well as a core course for the PhD.  Its purpose is to introduce students to key constellations of texts and issues in the scholarship of pedagogy.  By the end of this course, we hope seminar participants will have strengthened their ability to:
· articulate and revise a theory of pedagogy and its implications for college classrooms.  

· demonstrate both critical resistance and critical generosity in response to various conceptions of the teaching of English (which includes the teaching of composition, film and media, creative writing, and literature).  

· design a composition or writing-intensive course in which you attend closely to the language of your syllabus, writing assignments, classroom questions, and comments on student papers.  

· write and speak, with nuanced understanding, about a set of theorized practices as a teacher.  

While most graduate courses pay great lip service to reading and discussion but ultimately focus most of their evaluative energy on a final paper, we want this seminar to acknowledge and reward the work that goes into all elements of the course, and we’d like to integrate these elements so that they mutually support one another.

Most of our classes we be devoted to two forms of discussion.  We’ll spend the first hour and a half of class directing attention to certain questions and passages in the reading that we (or members of the class) find significant.  We will often use in-class writing or small-group discussion to focus our work.  The second part of class will focus on specific teaching practices that involve your work with undergraduates.  A few members of the class will present written samples of their own approaches, and we will investigate both the possibilities and the problems we see in these methods.  This part of the class will also provide the occasion to discuss particular issues that arise in the teaching of Seminar in Composition this term.

Requirements
1.  Completion of all assigned readings.

2.  Conscientious attendance and seminar participation.  Like several of the authors we will read this term, we believe that teachers and students co-create what is learned in the classroom.  Particularly in a seminar of this size, it’s important that we share responsibility for identifying issues in the reading and in our teaching that we can explore through class discussion.  This seminar cannot succeed without impeccable attendance and participation by everyone in class discussions.  More than two unexcused absences will constitute grounds for a failing grade.

3.  Short papers , teaching materials, and class presentation.  Everyone will do a one-page, single-spaced paper every other week.  These papers should be seen as analytic exercises.  We do not expect fully developed arguments, but rather close, focused, and critical engagements with the assigned text(s).  This can include a thorough description or explication of a central or defining aspect of a particular reading or of a passage from that week’s reading.  This also means that one should not attempt to capture analytically the entirety of a text, but rather focus on a particular line of thought or problem.  While these papers do not need to include the usual scholarly apparatuses (footnotes, etc.), we do expect them to be immaculately proofread.  These papers will make up 25% of each student’s final grade.  

4.  Each week we will ask students to turn in or present teaching materials such as writing assignments, questions for class discussion, and comments on student papers that derive from their current Seminar in Composition or from your plans for the course they will teach next year.  These materials will account for 25% of each student’s final grade.  Presenting these materials will count as one of the short papers.
5.  A research essay.  This essay (plus an annotated bibliography) should investigate a pedagogical problem as a starting point for articulating your own pedagogical theory.  The essay itself should be 8-10 pages long.  There are at least two ways to think of this final project:  first, as a conference paper that lays out your take on a particular pedagogical problem; or second, as a presentation and justification of a research project yet to be done.  Further guidelines for this paper will be handed out later in the term.  This essay and annotated bibliography will account for 50% of each student’s final grade.  
A few words about evaluation.  Over the years we have encountered a number of misconceptions on the part of graduate students concerning how grading works in graduate school.  For instance, some students have gained the impression that everyone makes an “A” in a graduate course unless the professor is seriously unhappy with their work; even an “A-,” from this perspective, is supposedly a “bad” grade that will harm one’s record.  We are convinced that most professors in this department give a fairly wide range of grades (from B- to A+); that a very small number of students make all A’s throughout their course work (most receive some A-minuses and B-pluses); and that grades matter very little when it comes to hiring, particularly compared to writing samples, teaching materials, and interview skills.  We bring this up because we want to make clear from the beginning that we tend to reserve the solid “A” for work that we consider exceptional—that is, exceptional compared to other graduate students we’ve taught over the years.  One’s work in the course does not have to be publishable in order to receive an “A,” but it is a mistake to imagine an “A” as the de facto grade and everything beneath it as some sort of punishment.

Schedule

1:  Students and Teachers

8.30
Introduction

*Bartholomae, “Inventing the University”
*Halasek, “Redefining the Student Writer”
9.13  Teaching Student Writing
Slevin, Prologue, chaps. 2, 7, 8


Graff, chaps. 8–9
9.20  Teaching Literature
Rabinowitz & Smith, chaps. 1–4
*Bowden, “Teacher and Scholar:  Reconciling Literature and Composition”
*Rye, “Using Composition Strategies in the Literature Classroom to Develop ‘Critical Readers’ and ‘Critical Relativism”
*Lu, “Teaching Literature:  Indoctrination vs. Dialectics”

9.27  The Ends of Education
Plato, Protagoras

10.4  Teacher-Student Contract
Kameen, 149–214
*Too, “Introduction:  Socratizing Pedagogy” & “The Pedagogical Contract”

2:  Institutions
10.11  History of Composition

Crowley, chaps. 3–4
*Brereton, from The Origins of Composition Studies (pp. 3–57; 236–250; 300-310)
10.18  Colonial Histories of English

Slevin, Part Two:  Introducing English in America
*Viswanathan, “Introduction,”  chaps. 1, 6, 7
10.25
Open week

11.1  The Academy & Its Discontents
Graff, Introduction & chaps 1–3
*Miller, “Thinking with Students:  Deliberations on the History of Educational Reform”
11.8  History of the University

Readings, chaps. 1–6
3:  Curricula
11.15  Challenging Paradigms

Crowley, chaps. 10–12
*Pezzulich, “Shifting Paradigms:  The Reemergence of Literary Texts in Composition Classrooms”
*Frye & Link, “Academic Writing and the Humanities:  An Option for Literature-Trained PhDs”

11.22  Reforming Curriculum 
Readings, chaps. 8, 10–12
*Scholes, “A Flock of Cultures—A Trivial Proposal”

11.29  Authority
Kameen, 215-57
Graff, chaps. 13–14

Hugo, chaps. 1, 2, 4
12.6  Pedagogical Relations

Ellsworth, Introduction, chaps. 1–3

*Too, “Teaching Out of Context” and “The Ends of Pedagogy”
12.13
Open
Final papers due by 12.13 in class (no late papers will be accepted)
