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I. Introduction

Following the changes to the PhD program approved by the department last March, an ad hoc committee was formed last fall to review the PhD and MA core curriculum in light of these changes.  Because the purpose of the core curriculum is to introduce students not only to fundamental issues and methods in English and cultural studies generally, but also to the intellectual orientations that define our PhD and MA programs, many faculty members and graduate students felt that a review of how the current core courses contribute to these purposes was warranted.  How should a core curriculum function in relation to a collective sense of “cultural and critical studies”?  Do the current core courses fulfill this function?  How might our core courses contribute to maintaining, and advancing, our reputation for innovation and rigor in English studies?  These are some of the broad questions the ad hoc committee has discussed this term.  While many individual versions of the core courses have proved to be valuable, we have concluded that a revision of the PhD and MA core curriculum is necessary.

After presenting our initial report to the department on December 10, 2002, the department voted unanimously to approve the recommendations with the proviso that further work be done to refine the details of the proposed changes, as well as to add an advising component.  This work was taken over for the ad hoc committee by the Graduate Procedures Committee.  This document contains the recommendations first submitted to the department, as well as the revisions and details added and approved by the Graduate Procedures Committee.  These revisions and details are largely based on recommendations made during the December 10 departmental meeting.

Quantitative Reasons for Change.  The current number of PhD and MA core courses relative to a student’s overall coursework warrants a revision of this aspect of degree requirements.   Because the number of seminars to earn the PhD has been reduced from 17 to 13, the current 4 core courses make up nearly a third of the courses required for the PhD, and nearly half the courses (4 out of 9) required for an MA.  This is far more than any other PhD program with which we compete, and far more than any other program among the top 50 in the country.  Furthermore, the large number of core courses delays every PhD and MA student’s ability to experience both a variety of courses, and courses that can be directed toward the more focused work of the PhD Project.  For similar reasons, the proportion of core courses relative to the overall curriculum does not represent an optimal use of faculty resources.  More than one quarter of all faculty teaching graduate courses each year (6 out of an average 22) must be tapped to teach the core courses (Seminar in Teaching Composition and Practices and Texts are normally team-taught courses).
Intellectual Reasons for Change.  A revision of the core curriculum is also justified in light of the intellectual needs of the PhD and MA programs.  The changes to the PhD program made in 1984-85 were inspired by a desire to incorporate into our curriculum important advances in the nature of English studies, as well as a desire to lead these changes in positive directions.  These changes also reflected the multi-program dynamic of the department—hence our emphasis on “cultural and critical studies.”  In 1997, when the core curriculum was devised as a replacement for the MA examination, the department decided to have one core course representing each of the programs that feed into the MA/PhD curriculum, as well as one course (Practices and Texts) that would be guided by interprogrammatic concerns (including those of the Writing Program).  Fifteen years have passed since we revised the emphasis of the PhD, five years since we revised the core curriculum, and now we—meaning English studies generally as well as our department specifically—are at a similar point where critical self-reflection seems appropriate.

While we are not proposing a change in the emphasis of either the PhD or MA program, we are proposing that our department take advantage of an opportunity to refine our sense of what constitutes a core preparation for advanced work in English and cultural and critical studies.  For both practical and intellectual reasons, we believe that rather than have the core curriculum largely mirror the separate programs that make up the curriculum in cultural and critical studies and the department in general, it should rather be made up of two fundamental components:  first, core courses that address issues of criticism, scholarship, and pedagogy that PhD and MA work in each program presupposes, in one way or another; and second, elective courses grouped by each student, in consultation with his or her advisor, into a “teaching and research field.”  In this regard we believe the core curricular requirements should aim to be both “pre”-programmatic and forward-looking with respect to each student’s professional development.  Our sense is that we have done extremely well by our students at the advanced stage of focused research and writing, but we have not done as well at the level of a distinctive intellectual and professional formation prior to this stage.  We believe this should be an important purpose of our core curriculum.

Student Needs.  If the core curriculum is to build on our strengths, we should have some idea of what they are.  Our students are particularly known for their training as teachers, for their knowledge in critical thought both in and beyond what is professionally validated, and their knowledge of, if not expertise in, not only literature but also film, television, literacy textbooks, philosophy, etc.  More could be said here, but the point is to use these strengths to think about addressing a weakness:  that our students sometimes lack both a shared, pre-programmatic preparation and self-designed “area” preparation that informs and enhances their participation in other courses, their project and dissertation work, and their future work as scholars and teachers.  Many PhD students in particular find themselves needing to fill in gaps at the dissertation stage.  While a core curriculum cannot completely prepare each and every student for each and every area of study—nor should it try—the goal of a core curriculum should be to minimize the need to fill in gaps by providing opportunities (rather than an “exhaustive” survey) that help students more adequately prepare for their own research and practice.  And this should be done in a way that both provides a solid intellectual and scholarly foundation for advanced work in specific fields of study, and continues the forward-thinking study and teaching of cultural expression for which our department has become well known.  Such a core curriculum would greatly enhance our already strong and innovative curricular offerings.

Summary of Proposed Revisions.  With these goals and parameters in mind, we propose revising the current PhD and MA core curriculum, beginning in the fall term, 2003.  Below is a summary of these revisions:

For PhD students:

· Two core courses:  History of Criticism and a seminar on the scholarship of pedagogy (ordinarily ENGLIT 2500:  Seminar in Pedagogy)

· Five courses in a teaching and research field

· To earn the MA, either a Master’s Research Paper or successful completion of the PhD Project Examinations

For MA Students:

· Two core courses:  History of Criticism and a seminar on the scholarship of pedagogy

· Three courses in a teaching and research field

· Master’s Research Paper

Below are detailed rationales and parameters for each of the proposed revisions.  (It should be noted that the current credit requirements and foreign language requirements for the PhD and MA will remain the same.)  Following the discussion of these revised requirements are further regulations needed to implement these changes, as well as the specific Graduate Handbook language that would be needed to make these changes official departmental policy.

II.  Proposed Revisions to the PhD and MA Requirements

A.   Core Courses

1.  ENGLIT 2000:  History of Criticism
Rationale:   Contemporary cultural criticism and theory engages with and/or presupposes critical thought that is both historically distant and not often standard in English studies curricula.  Accordingly, the focus of this course is the history of criticism largely, though not exclusively, before the twentieth century.  We have chosen the term “criticism” because it encompasses a wide range of genres, modes, and textual forms where critical thought emerges—for example, the extent to which Shelley’s poem Prometheus Unbound or Godard’s film Les Carabiniers could be understood as significant modes of criticism rather than “theories.”  Accordingly, rather than a chronological survey of the “greatest hits” of what has come to count as “theory,” this course would offer constellations of texts that all engage critically with a particular problem or issue.  An important aim here is also to illustrate how research and critical thinking can be accomplished by learning to see how constellations are formed.  Different types of criticism in different forms would comprise each constellation of texts.  For example, a constellation on questions of scholarly method might include St. Augustine’s On Christian Teaching, Vico’s On the Study Methods of Our Time, Mill’s On the Logic of the Moral Sciences, selections from Dilthey’s Introduction to the Human Sciences, and/or Nietzsche’s On the Genealogy of Morals.  Another might focus on “mimesis,” and include Aristotle’s Poetics, Kant’s Critique of Judgment, Shelley’s Prometheus Unbound (with his “Preface”), George Eliot’s “The Natural History of German Life,” and/or Derrida’s “Economimesis.”  However each constellation of texts is configured, this course will have three primary goals:  to assemble texts that present significant and important modes of practicing criticism, especially (though not exclusively) before the twentieth century; to include different types of criticism, which could include texts traditionally designated as literature; and to familiarize students with methods of research central to scholarly study:  textual criticism, analytical bibliography, and problems of attribution, authentication, genre, source, and influence, as well as historical and social issues that bear on cultural production.  The instructor of this course might well draw on the expertise of other faculty (for example, in the form of guest lectures or practica) in advancing these goals.  We believe these goals will continue our reputation for innovation by engaging students with an intellectual constellation based on mostly older works but in many ways directed towards current critical concerns.  In its pedagogical enterprise, then, History of Criticism would also complement the concerns of the other required course in the scholarship of pedagogy.

2.  Seminar in the Scholarship of Pedagogy

Rationale:  Requiring all PhD and MA students to take one course in the scholarship of pedagogy would reflect the central place of pedagogy for scholars, critics, and writers in all areas of English studies.  The Modern Language Association recently recognized this centrality by expanding the MLA Bibliography to include the scholarship of pedagogy, as well as publishing a number of papers about this development in the 2002 issue of Profession.  As John Guillory notes in his contribution to this issue, “If for no other reason (and there are other reasons), the ongoing reexamination of graduate education of the last few years has revealed that the preparation of graduate students in teaching has often been inadequate to many of the teaching tasks they will be asked to perform as faculty members in diverse literature departments and diverse institutions.”
  In many ways our department has been the exception to this rule; at the same time, we believe we should further develop our distinctive professional leadership in this respect by broadening the practical and intellectual preparation of our graduate students to include teaching across English studies.  The courses that will fulfill this requirement are:

· ENGLIT 2500:  Seminar in Pedagogy

· ENGLIT 2502:  Literacy and Pedagogy

· ENGLIT 2554:  The Scholarship of Pedagogy

Should new graduate courses be proposed in the future that meet the criteria for fulfilling this requirement, the Graduate Procedures Committee will consider adding such courses to those listed above.  At least two different seminars that fulfill this requirement will be offered every other academic year.  These seminars are oriented toward pedagogy in relation to a variety of writing and study across English studies curricula.  Thus these courses will provide a foundation for ongoing intellectual and practical work related to teaching.  It will also build on the experience students have with the breadth of inquiry in their first term with History of Criticism.  We believe this requirement will help advance the extent to which our program stands out as an innovative center for scholarly pedagogy.

B.  Teaching and Research Field
As a part of aiding students in thinking about and organizing their coursework as directed toward coherent intellectual and professional development, we propose that students, in consultation with their faculty advisor, designate courses from their electives that together comprise a “teaching and research field.”  PhD students will designate five such courses, MA students will designate three.  Together with the required courses in the History of Criticism and the scholarship of pedagogy, the courses that comprise a research and teaching field will help prepare students for expertise within a particular area of study, as well as provide a more coherent preparation for PhD students as they advance toward the PhD Project.  We are especially interested in creating the conditions for students to think seriously and innovatively about the coherence of their coursework, a coherence that may well range broadly across our curricular offerings.  While a student’s research and teaching field could intersect with professionally validated specializations, such as 18th-century British literature, Victorian novel, Renaissance literature, composition and rhetoric, world cinema, etc., it should also, with the approval of his or her faculty advisor, present a thoughtful and hopefully innovative organization of an intellectual field of study and teaching.  At the end of their coursework, students will be asked to write a one-page statement about their research and teaching field and the courses that comprise it.  This statement will become part of the student’s file in the Graduate Studies Office.
C.  Earning the MA in the PhD Program
PhD students have two options for earning the MA.  First, they may elect to earn the MA by successfully preparing and passing the Master’s Research Paper (outlined below).  Second, they may elect to earn the MA by successfully passing their PhD Project Examinations (the department’s version of the PhD Comprehensive Examination mandated by FAS).  However, it should be noted that PhD students are not required to apply for an MA even if they have fulfilled the requirements for doing so.  Furthermore, any PhD student who wishes to earn an MA must have fulfilled all other requirements needed for this degree in addition to either the Master’s Research Paper or the PhD Project Examinations.
D.  Master’s Research Paper

1.  Rationale:  We propose a Master’s Research paper requirement for all MA students, and as one route for PhD students who wish to earn an MA as part of their progression to the PhD.  This requirement is a fairly common element of MA programs across FAS and in English programs nationwide (as is the optional nature of the MA for PhD students).  It has the virtue of integrating our strong elective course offerings and a wider array of faculty resources into the MA requirements, as well as providing students with a more in-depth experience in primary research, extended critical analysis, and professional scholarship than students may normally have in preparing term papers.  It places extended research and analysis into the basic components of the MA in a similar, though less comprehensive, way as the PhD Project does for PhD students.

2.  Criteria:  The following would constitute the procedures and minimal criteria for the Master’s Research Paper:

· The Master’s Research Paper should be of professional article length, defined by the MLA as 6,000-8,000 words.

· Students must engage in primary research beyond course readings and/or what is ordinarily required for a term paper, and the Master’s Research Paper must reflect that research.  In addition, students must use professionally accepted bibliographic conventions.

· The Master’s Research Paper must be prepared in the context of a particular graduate seminar.  Students must consult an instructor, and receive the instructor’s approval, no later than the end of Add/Drop if they wish to write their Master’s Research Paper for that instructor’s seminar.  The instructor of the seminar will be solely responsible for evaluating the paper.

· In addition to the specific requirements a seminar instructor may establish for Master’s Research Papers undertaken in the context of his or her seminar, the primary criteria for evaluating the Master’s Research Paper include coherent textual analysis, historical contextualization (where appropriate), and the incorporation of primary research into a cogent scholarly argument.

· The Master’s Research Paper must be completed no later than the last day of the spring term of an MA or PhD student’s second year, or fourth term in residence.  In order for the Master’s Research Paper to count toward earning the MA, a student must receive a grade of “B” or better on the paper and as a final grade for the course in which the paper was completed.

· In the event of a dispute between a seminar instructor and a student over whether a Master’s Research Paper is of “B” quality or better, the Graduate Procedures Committee will act as a forum for student appeal.  The student must petition the GPC in writing.  A majority vote of the GPC will serve as a final determination of any such appeal.

E.  Faculty Advising
As stated by the University Council on Graduate Study’s “Elements of Good Academic Advising,” each University graduate program should prepare a document available to students and faculty that describes the program's view on good advising practice, and have a clear policy on how good graduate advising is assessed and rewarded.  Currently we provide for faculty advising through the PhD Project and Dissertation Committees, and for registration and requirements advising through the Graduate Advisor.  However, we lack a clear policy regarding faculty advising during the first two years of the PhD and MA programs.  Accordingly, we propose that during the first term of residence the Director of Graduate Studies will act as faculty advisor for all PhD and MA students.  By the end of their first term, each student, in consultation with the DGS, will select his or her own faculty advisor.  For MA students, their faculty advisor will continue in this role until the student graduates; for PhD students, their faculty advisor will continue in this role until the student selects a PhD Project Committee Chair.  Efforts should be made to insure that as broad a cross-section of the graduate faculty as possible are tapped to act as advisors; it should also be noted that a student’s advisor need not necessarily become that student’s PhD Project Chair or the Dissertation Committee Chair.  All PhD and MA students should meet with their advisor at least once each term, ordinarily before registration for the next term.  The faculty advisor will advise students on course selection in relation to the student’s interests and intellectual development, as well as on other issues pertinent to their progress through their program of study.  This faculty advising component will complement, not replace, the role of the departmental graduate advisor.  During spring term 2003, the GPC will review the Graduate Handbook section on “Policies and Guidelines for Graduate Advising.”

� John Guillory, “The Very Idea of Pedagogy,” Profession (2002): 165.
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